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Introduction 

The 21st century brings cutting-edge technological advancements to the field of 
education (Akram et al., 2021, 2022). Today's students, who are known as "digital natives," 
want the integration of technology in all classrooms (Oblinger, 2003). Recently, this modern 
trend has become the center of educational discussion (Al-Adwan et al., 2022). Novel 
educational methods are being looked into in order to make English as a Second Language 
(ESL) students more interested in learning and improving their language skills (Abdelrady 
& Akram, 2022). According to Stupar-Rutenfrans, Ketelaars, and Van Gisbergen (2017), 
using technology and audiovisual tools for continuous, activity-based practice might help 
ESL learners have fewer negative feelings about learning the English language (Akram & 
Abdelrady, 2023). Apriani & Anshori, 2019). These audiovisual tasks may enhance student 
listening comprehension and oral output (Herron, 1994; Weyers, 1999; Chapple & Curtis, 
2000). 

Video dubbing has gained significant attention as a technique within the realm of 
audiovisual tasks. By integrating interactive methods, multimedia, and innovative 
techniques, we can design learning environments that are more engaging and intellectually 
stimulating than conventional approaches. Ryan and Patrick (2001) and Tanner (2009) 
stated that an innovative learning environment has the capacity to offer more efficient 
assistance for instructional enhancements that foster productive and motivating learning 
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experiences for students. The primary objective of this research endeavour is to provide 
insight into the various complex aspects of the experiences and perspectives of ESL learners 
concerning the implementation of video dubbing as a novel pedagogical approach. 
Furthermore, in order to design effective language learning experiences, it is critical to 
obtain the perspectives of ESL students regarding the efficacy of innovative teaching 
techniques like video dubbing (Ramzan et al., 2023a). 

The study on video dubbing in language instruction is largely focused on Western 
settings, such as Yachi and Karimata (2008), Danan (2010), Navarrete (2013), Talaván 
(2013), Wakefield (2014), and so on, with no information as per knowledge of the researcher 
on its effectiveness in non-Western nations like Pakistan. There is a need to investigate the 
effectiveness, ease of use, and acceptability of video dubbing as a language learning 
technique among Pakistani ESL learners. Educators, legislators, and curriculum creators 
must understand these perspectives to properly integrate video dubbing in language 
classrooms. Hence, this issue statement shows gaps in the literature and requires a 
thorough examination to bridge this knowledge gap and gain a comprehensive 
understanding of how English as a Second Language (ESL) learners perceive the efficacy 
and acceptability of video dubbing (Ramzan et al., 2023b). The primary objectives of this 
research endeavour are i. to identify the effectiveness of video dubbing techniques on ESL 
learners’ speaking skills and ii. to explore the perceptions and attitudes of ESL learners 
towards video dubbing as a language learning technique. 

Literature Review 

Recently, educators have been investigating innovative teaching methods and 
techniques to improve the language skills of ESL learners. Dubbing as a language learning 
activity was started in the late 1980s. It has the potential to improve language output and 
peer collaboration (Duff, 1989). On the other hand, video dubbing (as an innovative 
technique) entails substituting speech in the target language for the video's original audio. 
A plethora of literature on ESL teaching and learning highlights the significance of 
adopting innovative techniques to cultivate a favourable learning environment (Ramzan et 
al., 2023c). 

Theoretical Framework  

The Technology Acceptance Model (TAM) (Davis, 1989) provides a theoretical 
framework for the present study. It explores the users' willingness to adopt and use 
technology. This paradigm has gained significant recognition and is frequently used in 
studies on the diffusion of technology. The level of user acceptability plays a crucial role in 
determining the success or failure of any technology. Likewise, the recognition and use of 
the latest technology in the educational system by all individuals involved is of great 
significance. Nevertheless, the attitudes of both instructors and learners play a crucial role 
in determining the success or failure of a new educational technology, and their willingness 
to embrace or reject new technologies is of utmost importance. Hence, TAM offers a 
valuable theoretical framework for comprehending the attitudes of ESL learners in relation 
to the acceptability of dubbing as an innovative instructional technique for the 
development of language skills in the Pakistani context. 
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Figure:1. The Technology Acceptance Model (adapted from Davis, 1989) 

The utilisation of the Technology Acceptance Model (TAM) in educational research 
is evident in the studies conducted by Zhang (2013), Masrom (2007), and Granić and 
Marangunić (2019). Similarly, Alfadda and Mahdi (2021) discovered a strong association 
between learners' favourable disposition towards technology and their achievement in 
language learning programmes within the domain of English language teaching and 
learning. Rentler and Apple (2020) and Alotumi (2020) have investigated the favourable 
reception of technology in English as a Second Language (ESL) and English as a Foreign 
Language (EFL) settings. The research results clearly demonstrate that the components of 
the TAM (Technology Acceptance Model) play a crucial role in understanding and 
comprehending students' attitudes towards adopting technology in educational settings 
(see Ahmed et al., 2021). In this study, the researcher identified the characteristics of the 
Technology Acceptance Model (TAM) as crucial for investigating the viewpoints of 
Pakistani ESL learners regarding video dubbing as an innovative teaching technique. 

Chiu (2012) delved into the effect of dubbing on oral skills. Questionnaires and 
semi-structured interviews were the data collection tools used in the study. The vague 
results found regarding dubbing were whether learners reduced mispronunciation, 
enhanced their fluency, and gained intonation awareness, or to what extent. Another 
mixed-methods study was carried out to investigate the enhancement in oral proficiency 
by He and Wasuntarasophit (2015), in which students’ progress was measured by 
administering a pre- and post-test. The results showed improvements in oral proficiency 
in terms of fluency, comprehension, and accent. In the same vein, Florente (2016) 
investigated the effectiveness of using dubbing tasks and activities on speaking skills, 
prosodic awareness, and stress patterns in the English language.  

Similarly, Talaván and Costal (2017) probed how dubbing could improve speaking 
skills. The quantitative data was obtained by using an ad hoc rubric. Their experience and 
perceptions were explored by administering the questionnaire. Significant improvement 
was found in their L2 learning, particularly to a great extent in speaking skills. Sánchez-
Requena (2018) examined the advantages of dubbing tasks for oral production skills. In 
feedback, the students reported a boost in their confidence and intonation, along with their 
pronunciation.  
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A recent study by Bolanos, Garcia-Escribano, and Navarrete (2022) focused mainly 
on linguistic skills, communicative competence, production, and reception skills through 
dubbing. The interest in this project was mainly in audiovisual materials. Another recent 
study was conducted by Anantin (2022), in which he measured the efficacy of video 
dubbing for enhancing speaking skills. The results were positively in favour of video 
dubbing tasks. However, there is not a single study found on video dubbing in the 
Pakistani context. So, there is a need to explore the potential of video dubbing in a Pakistani 
educational context.  

Material and Methods 

This single-group quasi-experimental study took place in two phases. In the first 
pre-test and post-test phases, 42 participants in the treatment group were taught speaking 
skills through video dubbing techniques. The selected videos provided by the course 
instructor were aligned with the course content. The participants dubbed videos by using 
digital gadgets such as smartphones and laptops or computers. After the completion of the 
course, the perspectives of ESL learners were explored about the use of video dubbing as 
an innovative means of instruction to improve speaking skills with the help of a 
questionnaire designed by the researcher of the present study. 

Participants 

The present study was carried out at the Islamia University of Bahawalpur. The 
researcher selected the English department for the study. All 42 students were part of the 
treatment group. There was no control group in the present study. 

Data Collection Tool 

The efficacy of the video dubbing techniques was measured after teaching for one 
semester. For this purpose, a standardized proficiency test, i.e., the TOEIC pre- and post-
test, was administered. For the second phase, the researcher devised a theme-based, closed-
ended questionnaire. The researcher derived the themes from the characteristics of the 
Technology Acceptance Model (TAM) (Davis, 1989). The data was collected using Google 
survey forms. The researcher applied the Cronbach alpha statistical procedure to check the 
questionnaire's reliability before administering it. The alpha coefficient of the questionnaire 
was .930, confirming its reliability and internal consistency as a data collection tool for the 
current study. The questionnaire consisted of a total of 27 queries. The questionnaire was 
classified into five distinct sections: learners' preferences, perceived usefulness, perceived 
convenience, attitude towards use, and behavioural intention to use video dubbing 
techniques. The first inquiry, which is dichotomous in nature, required respondents’ 
responses about their preferred way of learning. The questionnaire directed the 
participants to respond to the remaining four sections using a 5-point Likert scale. 

Data Analysis 

The data obtained from both phases were analysed using SPSS (version, 26) and 
subjected to descriptive and statistical analysis. 

Results of the quasi-experimental phase 

The researcher applied the paired sample t-test to investigate the effectiveness of 
video dubbing techniques. The results are shown below: 
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Table 1 
Paired Samples Statistics 

 Mean N Std. Deviation Std. Error Mean 

Pair 1 
Pre- test 73.19 42 25.495 3.934 

Post-test 132.52 42 20.675 3.190 

This difference in mean score indicates that teaching ESL students via video 
dubbing techniques greatly improved their speaking skills. 

Table. 2 
Paired Samples Correlations 

 N Correlation Sig. 

Pair 1 
Pre-test 
Post-test 

42 .712 .000 

The correlation coefficient between the pre-test and post-test scores of the learners 
who received video dubbing instruction is positive, with a value of 0.712. The p-value 
associated with this correlation is 0.000, which is less than the significance level of 0.05, 
indicating that the correlation is statistically significant. 

Table 3 
Paired Samples Test 

 

Paired Differences 

t df 

Sig. 
(2-

tailed
) 

Mean 
Std. 

Deviation 

Std. 
Error 
Mean 

95% Confidence 
Interval of the 

Difference 

Lower Upper 

Pair 
1 

Pre-test 
Post-test 

-59.333 18.091 2.792 -64.971 -53.696 -21.254 41 .000 

With a 95% confidence interval of difference, the mean improvement in speaking 
skills of ESL learners is -59.333. The substantial impact size of d=2.566 indicates the efficacy 
of the video dubbing techniques according to Cohen’s (1988) definition of effect magnitude. 

Reliability of Questionnaire 

The questionnaire consisted of two types of scales. The first portion focused on 
exploring preferences, while the remaining 27 questions measured levels of agreement and 
disagreement using the Likert scale. The coefficient was computed for a set of 27 items from 
the questionnaire. The questionnaire was disseminated among 42 ESL students, and the 
data was analysed using SPSS (version, 26). The Cronbach alpha value of the 27-item 
questionnaire was.930, indicating a high level of reliability. 

Table 4 
Reliability of the questionnaire 

Cronbach's Alpha N of Items 

.930 27 

Gender of the Respondents 

Table 5 
Respondents 

 Frequency Percent 

Valid 

Female 24 57.1 

Male 18 42.9 

Total 42 100.0 
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Results and Discussion 

After statistical analysis of the survey questionnaire using SPSS version-26, the 
following numerical findings were acquired, which are presented in the tables below. 

Learners’ preference/willingness  

Table 6 
Preference for an innovative way of teaching 

 Frequency Percent Valid Percent 
Cumulative 

Percent 

Valid 

Yes 39 92.9 92.9 92.9 

No 3 7.1 7.1 100.0 

Total 42 100.0 100.0  

The first section addressed only one question. 92% of the responses of the ESL 
learners were in favour of innovative ways of teaching language. That indicates that they 
are eager to learn language skills through novel techniques. 

Perceived Ease of Use 

Table 7 
Easy to use 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly Agree 16 38.1 38.1 38.1 

Agree 20 47.6 47.6 85.7 

Neutral 2 4.8 4.8 90.5 

Disagree 2 4.8 4.8 95.2 

Strongly 
Disagree 

2 4.8 4.8 100.0 

Total 42 100.0 100.0  

38.1% of respondents strongly agreed, 47.1% agreed, and 4.8% were neutral about 
the ease of video dubbing tasks. 4.8% of participants did not find video dubbing tasks easy. 
 

Table 8 
Fun and interesting 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly Agree 15 35.7 35.7 35.7 

Agree 21 50.0 50.0 85.7 

Neutral 2 4.8 4.8 90.5 

Disagree 4 9.5 9.5 100.0 

Total 42 100.0 100.0  

Most of the ESL learners agreed that video dubbing tasks made learning English 
more fun and interesting for them. 9.5% did not agree with the aforementioned statement. 

Table 9 
Esay to incorporate 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly Agree 16 38.1 38.1 38.1 

Agree 20 47.6 47.6 85.7 

Neutral 4 9.5 9.5 95.2 
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Disagree 2 4.8 4.8 100.0 

Total 42 100.0 100.0  

47.6% of respondents agreed and 38.1% strongly agreed about the ease of 
incorporating video dubbing tasks into their usual language study schedule. On the other 
hand, 9.5% of responses were neutral, and 4.8% were in disagreement with this query. 

Table 10 
User-friendly and cognitive-friendly 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly Agree 23 54.8 54.8 54.8 

Agree 15 35.7 35.7 90.5 

Neutral 4 9.5 9.5 100.0 

Total 42 100.0 100.0  

A majority of the respondents found video dubbing tasks user-friendly and 
cognitive-friendly. While there is no disagreement on this subject. 

Table 11 
Effortless engagement 

 
Frequency Percent 

Valid 
Percent 

Cumulative 
Percent 

Valid Strongly Agree 18 42.9 42.9 42.9 

Agree 16 38.1 38.1 81.0 

Neutral 6 14.3 14.3 95.2 

Disagree 2 4.8 4.8 100.0 

Total 42 100.0 100.0  

Most of the respondents gave positive feedback about their effortless engagement 
with video dubbing tasks. While a few of the respondents disagreed with this notion. 

Table 12 
Feeling comfortable 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly Agree 12 28.6 28.6 28.6 

Agree 28 66.7 66.7 95.2 

Neutral 1 2.4 2.4 97.6 

Disagree 1 2.4 2.4 100.0 

Total 42 100.0 100.0  

The element of comfort is most important in the language learning process. The 
majority of the participants felt more comfortable learning the English language through 
video dubbing tasks. A small number of participants did not feel comfortable. 

Perceived Usefulness 

Table 13 
Improvement in pronunciation, accent, and intonation 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly Agree 10 23.8 23.8 23.8 

Agree 28 66.7 66.7 90.5 

Neutral 2 4.8 4.8 95.2 
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Disagree 2 4.8 4.8 100.0 

Total 42 100.0 100.0  

A maximum number of respondents (66.7%) found improvement in their 
pronunciation, intonation, and accent in the English language. Whereas a minimum 
number of respondents (4.8%) did not find an observable difference in these areas. 

Table 14 
Fostering motivation 

 Frequency Percent Valid Percent 
Cumulative 

Percent 

Valid 

Strongly Agree 17 40.5 40.5 40.5 

Agree 19 45.2 45.2 85.7 

Neutral 4 9.5 9.5 95.2 

Strongly 
Disagree 

2 4.8 4.8 100.0 

Total 42 100.0 100.0  

The majority of the respondents reported a boost in their motivation level due to 
video dubbing tasks. 4.8% of results were contrary to this idea. 

Table 15 
Confidence development 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly Agree 13 31.0 31.0 31.0 

Agree 25 59.5 59.5 90.5 

Neutral 2 4.8 4.8 95.2 

Disagree 2 4.8 4.8 100.0 

Total 42 100.0 100.0  

59.0% and 31.0% of participants agreed and strongly agreed that they felt more 
confident about their ability to speak English after participating in video dubbing tasks, 
respectively. Only 4.8% of participants found no enhancement in their confidence level. 

Table 16 
Simulate real-life language-use scenarios 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

18 42.9 42.9 42.9 

Agree 22 52.4 52.4 95.2 

Neutral 2 4.8 4.8 100.0 

Total 42 100.0 100.0  

Not a single disagreement was reported by the respondents; rather, the majority of 
responses were in favour of its effectiveness in providing a real-life language use 
environment. 

Table 17 
Practicing English outside the classroom 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 
Strongly 

Agree 
4 9.5 9.5 9.5 
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Agree 11 26.2 26.2 35.7 

Neutral 11 26.2 26.2 61.9 

Disagree 10 23.8 23.8 85.7 

Strongly 
Disagree 

6 14.3 14.3 100.0 

Total 42 100.0 100.0  

Regarding speaking English outside the classroom for practicing purposes, 26.2% 
of the respondents agreed, and 9.5% strongly agreed. 14.3% did not practice it outside the 
classroom. 

Table 18 
Interactive and dynamic learning 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

12 28.6 28.6 28.6 

Agree 28 66.7 66.7 95.2 

Neutral 2 4.8 4.8 100.0 

Total 42 100.0 100.0  

66.7% and 28.6% of respondents reported the effectiveness of video dubbing tasks 
in terms of their dynamic and interactive characteristics. There was no disagreement found 
about the said statement. 

Table 19 
Enhancing other language skills 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

19 45.2 45.2 45.2 

Agree 15 35.7 35.7 81.0 

Neutral 4 9.5 9.5 90.5 

Disagree 2 4.8 4.8 95.2 

Strongly 
Disagree 

2 4.8 4.8 100.0 

Total 42 100.0 100.0  

The majority of the participants reported enhancements in their language skills, 
particularly their speaking, listening, and comprehension abilities. While a smaller number 
of the participants did not find a considerable improvement in these skills. 

Table 20 
Learning vocabulary in context 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

9 21.4 21.4 21.4 

Agree 26 61.9 61.9 83.3 

Neutral 5 11.9 11.9 95.2 

Disagree 2 4.8 4.8 100.0 

Total 42 100.0 100.0  
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Video dubbing tasks helped the majority of the respondents learn new English 
vocabulary in context. As can be seen in the above table, the results are mostly in favour of 
agreement. A small number of respondents did not agree with this statement. 

Table 21 
Developing fluency 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

18 42.9 42.9 42.9 

Agree 18 42.9 42.9 85.7 

Neutral 4 9.5 9.5 95.2 

Disagree 2 4.8 4.8 100.0 

Total 42 100.0 100.0  

42.9% of participants equally reported the usefulness of video dubbing tasks for 
developing their speaking fluency in the English language. A minimum number of the 
participants did not notice a change in their speaking fluency. 

Attitude towards Use 

Table 22 
Positive evaluation 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

27 64.3 64.3 64.3 

Agree 12 28.6 28.6 92.9 

Neutral 1 2.4 2.4 95.2 

Disagree 1 2.4 2.4 97.6 

Strongly 
Disagree 

1 2.4 2.4 100.0 

Total 42 100.0 100.0  

The positive and negative attitudes towards innovative methods or techniques lead 
to acceptance or rejection of that innovation. In the same context, the majority of the 
respondents evaluated video dubbing tasks positively. Whereas a few participants had a 
negative attitude towards its use.  

Table 23 
Appreciation 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

18 42.9 42.9 42.9 

Agree 20 47.6 47.6 90.5 

Neutral 3 7.1 7.1 97.6 

Disagree 1 2.4 2.4 100.0 

Total 42 100.0 100.0  

Most of the participants welcomed and appreciated the inclusion of video dubbing 
tasks in language class in order to foster language proficiency. 2.4% of respondents 
unwelcomed the said techniques. 
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Table 24 
Favourable previous experiences 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

16 38.1 38.1 38.1 

Agree 23 54.8 54.8 92.9 

Neutral 2 4.8 4.8 97.6 

Disagree 1 2.4 2.4 100.0 

Total 42 100.0 100.0  

On the basis of previous experience, a maximum number of the participants 
expressed their acceptance and favourable attitude towards video dubbing techniques. 
While a minimum number of the participants attitudes towards these innovative 
techniques were found to be unfavourable.  

Table 24 
Innovative and effective 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

24 57.1 57.1 57.1 

Agree 15 35.7 35.7 92.9 

Neutral 3 7.1 7.1 100.0 

Total 42 100.0 100.0  

A vast number of the participants acknowledged the effectiveness of video dubbing 
techniques for learning language skills. While there was not a single disagreement in this 
regard. 

Table 25 
Influence of others’ opinions 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

14 33.3 33.3 33.3 

Agree 18 42.9 42.9 76.2 

Neutral 4 9.5 9.5 85.7 

Disagree 6 14.3 14.3 100.0 

Total 42 100.0 100.0  
 

33.3% strongly agreed, and 42.9% agreed that their attitude (positive or negative) 
towards the use of video dubbing techniques was influenced by the opinions of their peers. 
14.3% of respondents disagreed because their positive or negative attitude was based on 
their personal experience rather than the opinions of other classmates. 

Table 26 
Compatible with learning style 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

18 42.9 42.9 42.9 

Agree 20 47.6 47.6 90.5 
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Neutral 2 4.8 4.8 95.2 

Strongly 
Disagree 

2 4.8 4.8 100.0 

Total 42 100.0 100.0  

The compatibility of the video dubbing techniques with their learning styles was 
verified by the majority of the participants. While a minimum number of the participants 
disagreed, they did not find the compatibility of the said techniques with their learning 
styles. 

Table 27 
Readiness for adoption 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

16 38.1 38.1 38.1 

Agree 23 54.8 54.8 92.9 

Neutral 1 2.4 2.4 95.2 

Disagree 1 2.4 2.4 97.6 

Strongly 
Disagree 

1 2.4 2.4 100.0 

Total 42 100.0 100.0  

Regarding overall perception, the majority of the participants were in favour of 
video dubbing techniques, and they were inclined to adopt these techniques as a regular 
practice in the ESL classroom. On the other hand, a small number of participants do not 
want to adopt these techniques as part of their language learning practices. 

Behavioural Intention to Use 

Table 28 
Preference for video dubbing techniques 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

18 42.9 42.9 42.9 

Agree 21 50.0 50.0 92.9 

Nuetral 3 7.1 7.1 100.0 

Total 42 100.0 100.0  

In terms of preference for video dubbing techniques over traditional methods and 
techniques of language learning such as lectures and textbooks, the majority of respondents 
showed their intention to use them in the future. Whereas the least number of respondents 
preferred traditional methods over innovative techniques of language learning. 

Table 29 
Ready to continue practicing 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

14 33.3 33.3 33.3 

Agree 18 42.9 42.9 76.2 

Neutral 4 9.5 9.5 85.7 

Disagree 6 14.3 14.3 100.0 

Total 42 100.0 100.0  
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After finding video dubbing tasks interesting and fun, the majority of the 
participants expressed their willingness to continue their practice and spend more time 
with these tasks. On the other side, 14.5% of respondents were not willing to spend extra 
time on these tasks. 

Table 30 
A valuable addition to ESL classes 

 Frequency Percent 
Valid 

Percent 
Cumulative 

Percent 

Valid 

Strongly 
Agree 

9 21.4 21.4 21.4 

Agree 27 64.3 64.3 85.7 

Neutral 3 7.1 7.1 92.9 

Disagree 3 7.1 7.1 100.0 

Total 42 100.0 100.0  

The majority of respondents anticipated that such types of language learning tasks 
would be a valuable addition to ESL classes. The least number of participants were of the 
opinion that video dubbing tasks should not be part of ESL classes in the future. 

Hence, the research revealed the efficacy of video dubbing as a technique for 
learning English-speaking skills. The participants’ speaking proficiency after the use of 
video dubbing techniques has been found to be significantly improved. With regard to 
participants’ perceptions, the vast majority of participants reported a strong desire to 
include video dubbing tasks in their language learning process. This favourable attitude 
towards video dubbing may be linked to its dynamic and entertaining aspect, which was 
seen as a welcome change from conventional language learning methods or techniques.  

Furthermore, participants felt that dubbing activities improved their listening 
comprehension abilities, notably their ability to recognise subtleties in pronunciation, 
intonation, and conversational settings, along with the development of speaking skills. This 
was also seen as a direct consequence of consistent participation in video dubbing tasks, 
which exposed learners to authentic language usage settings. 

Moreover, participants said that video dubbing helped them recall language and 
phrases better. Video dubbing tasks helped to improve overall language ability by 
contextualising terminology within relevant contexts and settings.  

Additionally, ESL students said that video dubbing tasks enhanced their drive to 
study and practice English. The participatory aspect of dubbing activities, along with the 
ability to imitate real-life language usage circumstances, increased learners' intrinsic 
motivation and desire to enhance their language skills through video dubbing. 

The findings of the current study are strongly aligned with earlier research studies 
such as Anantin (2022), Sánchez-Requena (2016, 2018), Akram et al. (2021b), and Talaván 
and Costal (2017), which enhance the credibility and applicability of the results, providing 
vital knowledge to the field of ESL teaching and technology-driven language learning. In 
light of these findings, we can say that ESL learners' favourable opinions, experiences, and 
acceptance of video dubbing as an innovative teaching technique demonstrated its 
potential to improve speaking skills development by creating interesting learning settings.  
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Conclusion 

The present research successfully achieved its aims. The efficacy of video dubbing 
approaches in enhancing the speaking skills of ESL learners was effectively determined. 
This study also examined the perspectives and attitudes of English as a Second Language 
(ESL) learners towards video dubbing. The research emphasises the significance of 
technology in language instruction and stressed the need to use technology-enhanced 
learning aids such as video dubbing to provide immersive and efficient learning 
experiences. The results also emphasise the value of realistic and contextually relevant 
resources like dubbing videos in the ESL curriculum. This technique improves linguistic 
and communication abilities. 

Overall, the results of this study indicate that ESL learners usually view video 
dubbing as a highly efficient, user-friendly, and cognitive-friendly technique for enhancing 
language proficiency. The positive attitudes, user-friendliness, and perceived advantages 
suggest that video dubbing has the potential to be an innovative instructional technique in 
ESL education. It establishes a basis for future studies to explore the effectiveness of video 
dubbing and other innovative teaching approaches. 

Recommendations 

Instructors may use the findings of the present study to improve their teaching 
methods, adjust instructional tactics to cater to the needs of ESL learners, and actively seek 
out professional development opportunities that focus on creative and innovative 
language teaching approaches and techniques. 

For practice, instructors should offer explicit directions on how to participate in 
dubbing activities. Scaffolded assignments may help students understand concepts and 
maximise learning results with these innovative and creative teaching methods and 
techniques. Future studies should examine the long-term impact of dubbing on ESL 
learners' language skills and communication competence. Longitudinal studies may shed 
light on this study's favourable findings and enhance evidence-based pedagogy.The long-
term effects might be examined by comparing video dubbing to other teaching methods 
and finding ways to overcome technical barriers to better language learning.  

 Educational institutions and policymakers may use the findings of the study to 
inform decisions about funding technology integration, regulations for language learning, 
and the promotion of successful teaching techniques in an English as a Second Language 
(ESL) classroom. 
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